Pupil premium strategy statement 2026-27
This statement details our school’s use of pupil premium funding to help improve the attainment and wider outcomes of our disadvantaged pupils at Durham Lane Primary.
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview 
	Detail 
	Data 

	School name 
	Durham Lane Primary 

	Number of pupils in school  
	231 including nursery 

	Proportion (%) of pupil premium eligible pupils 
	5.9% (September 2026)
14.3 % (September 2025)

	Academic year that our current pupil premium strategy plan covers 
	2026-27 

	Date this statement was published 
	September 2026

	Date on which it will be reviewed 
	September 2027

	Statement authorised by 
	Mrs Helen Gregory 

	Pupil premium lead 
	Mrs Helen Gregory  

	Governor / Trustee lead
	Mrs Clair Robinson 


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£63,394 (estimated allocation;)

	Service children funding allocation this academic year 
	£1,080

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£0 

	Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year 
	£64,474


Part A: Pupil premium strategy plan 



Statement of intent 
At Durham Lane, ‘Children come first’. We aim to ensure that every child leaves Durham Lane Primary School excited about learning and determined to succeed. We want to equip them with confidence, resilience, knowledge and skills which will enable them to thrive in their future lives and contribute positively to the society in which they live. Our intention is that our Pupil Premium funding supports us to achieve this for our most vulnerable learners. Our strategy is focused on the needs of pupils eligible for Pupil Premium funding, while recognising that disadvantage can intersect with other vulnerabilities and additional needs.
 
We believe that the development of the whole child is key. We therefore do not target this additional funding purely at academic performance as we feel that building self-esteem, resilience, personal attributes and confidence amongst young people is vital for their personal development and is likely, in turn, to impact upon academic performance. 
 
Our belief, based on research and evidence, is that improving the quality of teaching is the most significant factor in raising attainment and our strategy priorities reflect this. We maintain that high-quality teaching is the most important lever schools have to improve outcomes for disadvantaged pupils. Using the PPG to improve teaching quality benefits all pupils but has a disproportionately positive effect on children eligible for pupil premium funding. Our intent is to ensure that a highly effective teacher is in front of every class, and that every teacher is supported to keep improving.  
 
Pupil Premium funding at Durham Lane Primary is allocated following annual analysis  of the most significant barriers to disadvantaged pupils’ learning. This, in turn, identifies priority groups and individuals. 
We use research-based evidence to inform our decisions on pupil premium spending – for example, by using research and evidence summaries from the Education Endowment Foundation and Sutton Trust as well as learning from what has previously impacted positively in our school context. In line with DfE guidance, we take a 3-tiered approach to our pupil premium strategy which involves: i) whole school development of high-quality teaching strategies, ii) a targeted focus to academic support and, iii) the use of wider strategies. 
 
We focus strongly on engaging directly with parents and carers and taking their views into account as we believe it is they who know their children best. 
 
 


Challenges 
 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Assessment and school evaluation identify gaps in foundational knowledge and learning for some disadvantaged pupils. Some pupils also have limited access to resources and support to consolidate learning at home. These pupils require consistently high-quality teaching, effective feedback and timely intervention to prevent gaps widening.

	2 
	Disadvantaged pupils have limited life skills and cultural experiences beyond their home life and immediate community. This can hinder their understanding of some concepts and vocabulary, or their confidence when engaging with things that are unfamiliar to them 

	3 
	Although final 2025/26 attendance for Pupil Premium pupils improved and exceeded the school target, earlier-year data demonstrated vulnerability in disadvantaged attendance. Sustaining high attendance, improving punctuality and reducing persistent absence for identified disadvantaged pupils therefore remain priorities.

	4 
	Some disadvantaged pupils have additional barriers, including SEND and social, emotional or mental health needs, which can affect attainment, progress, engagement and access to learning.


Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Pupils who have fallen behind in basic foundational knowledge receive high-quality targeted teaching and support in order to catch up - and subsequently keep up. 
	Disadvantaged pupils will achieve increasingly in line with their peers, with gaps in foundational knowledge identified and addressed promptly.
Disadvantaged pupils will achieve increasingly in line with national disadvantaged comparators in the MTC, including average score and the proportion achieving full marks.
Disadvantaged pupils at the end of KS2 will achieve results at least in line with national disadvantaged comparators for reading, writing and mathematics.
The vast majority of disadvantaged pupils will make at least expected progress from their starting points across the curriculum.

	Pupil Premium pupils have similar opportunities and access to the school’s curriculum and wider school life as do their peers. Pupils have a breadth of experiences that enable them to contextualise their learning and make it more memorable – cultural capital is increased. 
	The percentage of disadvantaged pupils who attend extracurricular clubs will remain at least in line with previous year (75%). 
 
Disadvantaged children will access enhanced curriculum opportunities at least in line with their peers. 
 
Data shows that PP pupils experience equity in relation to accessing all aspects of the school’s wider curriculum. 
 

	To ensure the attendance of pupils in receipt of pupil premium is in line with those of their peers and reduce the proportion classed as persistent absentees. 
 
	Reduce the gap between whole-school attendance and attendance for pupils in receipt of pupil premium funding.
Reduce persistent absence among disadvantaged pupils and move outcomes towards the whole-school and national comparators.
Attendance and persistent absence for disadvantaged pupils will be reviewed regularly so that support can be adjusted promptly.

	To ensure that pupil premium pupils with additional barriers such as SEND make at least the expected progress in relation to their individual needs 
	Pupil premium pupils with additional barriers will make demonstrable progress against their individual targets and learning pathways.
The proportion making accelerated progress against personalised targets will increase where this is an appropriate expectation.
The percentage of pupil premium pupils on track against age-related or personalised outcomes will increase across the strategy period.


 


Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching  
Budgeted cost: £14,000 
	Activities 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	All teachers to receive high quality CPD in relation to developing evidence based teaching strategies and pedagogy focusing on active engagement of pupils ensuring retention of key information.   
	EEF Teaching and Learning Toolkit and evidence-informed professional development. High-quality teaching is prioritised within the school strategy because improving classroom practice is intended to benefit all pupils, with particular focus on identified disadvantaged needs.
	1 
 
 
 
 

	All teachers receive release time to share best practice across the Local Authority and Trust.
	Evidence-informed professional development: release time enables teachers to observe, share and embed effective practice across the Trust and local networks. Impact will be checked through monitoring of teaching and disadvantaged pupil outcomes.
	1 

	All teachers have access to a high-quality coaching programme led by SLT, focusing on developing specific and agreed teaching strategies aligned to the school's best-practice teaching principles.
	Evidence-informed professional development and instructional coaching: sustained, focused coaching supports teachers to refine agreed classroom practices. Impact will be evaluated through teaching monitoring and disadvantaged pupil outcomes.
	1 

	All teachers to continue to be trained on our expectations for reading, writing and maths  
	EEF Teaching and Learning Toolkit: metacognition and self-regulation, alongside evidence-informed subject-specific professional development. Training will support consistent expectations in reading, writing and mathematics.
	1 


 
 
Targeted academic support (for example, tutoring, one-to-one support structured interventions)  
Budgeted cost: £30,500 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Establish appropriate structured interventions and learning opportunities for those pupils identified through data and school self-evaluation as falling behind  
	EEF Teaching and Learning Toolkit evidence on targeted academic support, including small-group and one-to-one approaches. Interventions will be selected from identified pupil need and evaluated through assessment and progress information.
	1, 4 

	Establish dynamic small groups– to include speech and language and phonics interventions for pupils with poor oral language and communication skills. Additional Teaching Assistants in EY/KS1/KS2 to provide interventions. 
	EEF Teaching and Learning Toolkit evidence on oral-language interventions, phonics and small-group tuition. Provision will be targeted through assessment of communication, language and early-reading needs and reviewed for impact.
	1, 4 


 
 
 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £20,000  
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	All year groups to be exposed to a progressive planned programme of culturally enhancing experiences – both within and outside of the classroom 
(ie. visits, visitors, virtual tours, extra curricular clubs, arts, music etc. residential opportunities).  
	The school’s own participation data, pupil voice and curriculum evaluation identify the need to ensure equitable access to first-hand experiences. Impact will be monitored through disadvantaged participation, pupil voice and curriculum evidence.
	      2          

	To offer a ‘parental purse’ whereby parents/carers are offered a proportion of their child’s pupil premium to spend, with agreement from PP lead, on activities, clubs or materials which will develop life skills, self-esteem and cultural capital (i.e. , playing an instrument, swimming, etc.). 
	This activity is a school-specific barrier-removal approach. Decisions will be agreed by the Pupil Premium lead against identified individual need, with participation and impact reviewed rather than assuming benefit from expenditure alone.
	2 

	To have an in-house counsellor who works half a day a week. To also offer thrive assessments and class/group/individual assessments. TA works 3 mornings and one afternoon completing targeted thrive sessions.
 
	EEF Teaching and Learning Toolkit evidence relating to social and emotional learning supports a targeted focus on pupils’ social-emotional needs. Thrive assessment, pastoral records and pupil/parent voice will be used to evaluate impact.
	1,4 

	Targeted attendance monitoring and early intervention for disadvantaged pupils, including attendance mentoring, personalised family support and action to remove identified barriers to attendance and punctuality.
	DfE attendance guidance emphasises use of attendance data and support to understand and remove barriers. School attendance, persistent-absence and case-level information will be reviewed regularly to target support and evaluate impact for disadvantaged pupils.
	3


 
Total budgeted cost: £64,474
Service pupil premium funding  
	Challenge number 
	Detail of challenge  

	1 
	Outside school commitments for family or pupils affects ability to fully engage in school life  


 
	Intended outcome 
	Success criteria 

	Service pupils who have fallen behind in basic skills acquisition receive high-quality targeted teaching and support in order to catch up - and subsequently keep up. 
	The vast majority of service children will make at least the expected progress across the curriculum and achieve at least the expected level 
 
  

	Intention: 
	Success Criteria 

	Gaps in ‘service’ children’s education caused by moving  between schools are identified and addressed with targeted one to one support. 
partnership with parents/carers. 
 
 
	‘Service’ pupils attainment is at least in line with other  pupils and the progress that they make is at least good.  
 


Part B: Review of outcomes in the previous academic year 
Pupil premium strategy outcomes 
This identifies the impact that our pupil premium activity had on pupils in the 2025 to 2026 academic year: 
	Intended outcome 
	Review 

	Intended outcomes  
Improve oral language skills for pupils eligible for PP in Early Years and transition into Year 1. Teaching Assistants to deliver Speaking and Listening interventions to support specific needs, working alongside class teachers and Speech Therapists. Work supported by development of outdoor learning environment. 
Success criteria  
Pupils eligible for PP in Early Years are able to express their needs better and be ‘school ready’ for Year 1. Pupils not yet school ready quickly catch up in Year 1.


	EYFS outcomes demonstrate the continued importance of targeted support for disadvantaged pupils. In 2026, 33% of pupils eligible for Pupil Premium achieved a Good Level of Development, compared with 85% of non-Pupil Premium pupils. The three-year PP GLD average is 38%, compared with 89% for non-PP pupils. There was stronger attainment in Number in 2026, where 67% of PP pupils achieved the expected standard, compared with 33% in 2025. Whole-cohort Communication and Language outcomes were comparatively strong in Speaking, with 86% achieving the expected standard, although Listening, Attention and Understanding was lower at 79%. The small number of PP pupils, three in 2026, means percentages should be considered alongside individual pupil progress. These outcomes support the continued focus on targeted Speech, Language and Communication provision, intervention delivered by trained adults and close transition support into Year 1.

	

	Intended outcomes  
Higher rates of progress across KS1 for low attaining pupils eligible for PP. Improving QFT by highly skilled teachers mentoring and supporting less experienced. Early reading and writing a major focus in EYFS and Year 1.  	 
Success criteria 
Pupils eligible for PP identified as low prior attainers make as much progress as ‘other’ pupils identified as lower ability, by the end of Key Stage 1 in reading, writing and maths.


	There is clear evidence of improved outcomes for disadvantaged pupils in early reading. In 2026, 83% of disadvantaged pupils achieved the expected standard in the Year 1 Phonics Screening Check, compared with 33% in 2025, a 50 percentage-point improvement. The average phonics score for PP pupils also increased substantially, from 22.7 in 2025 to 32.0 in 2026. PP attainment was much closer to other pupils within school, at 83% compared with 91%, and the school's disadvantaged outcome was above the PP comparator of 69% shown in the phonics analysis. This provides positive evidence of impact from the school's focus on early reading. 
	

	Intended outcomes 
Ambitious progress for SEND and disadvantaged pupils, identified against individual learning pathways. Address social, emotional and mental health issues through social groups, 1.1 support.  	 
Success criteria 
Termly reviews/Parent and pupil voice/school assessment tracking will show good progress. Pupils more able and better equipped with skills to change their behaviours/responses to situations.

	 Evidence from assessment tracking, SEND reviews, parent and pupil voice and external evaluation demonstrates positive impact for disadvantaged pupils and pupils with SEND. Pupils with SEND achieve well from their individual starting points, with provision personalised through the Assess–Plan–Do–Review process, termly SEND Support Plan reviews and progress against individual targets and EHCP outcomes. This is independently supported by the Inclusion Quality Mark review, which found that pupils achieve well from their starting points and that adaptations effectively support pupils' social, emotional and academic learning. 
Disadvantaged pupils also demonstrate strong academic outcomes. In 2026, 83.3% achieved the expected standard in Year 1 phonics. At KS2, disadvantaged pupils achieved 78% at the expected standard in reading, 89% in writing and 78% in mathematics. Disadvantaged KS2 progress measures were -0.56 in reading, +1.23 in writing and +0.50 in mathematics. 
Pastoral and SEMH provision is a particular strength. Thrive, targeted interventions, regulation strategies and personalised support help pupils develop strategies to manage their responses and engage successfully with school. This is reflected in the IQM findings of excellent behaviour and attitudes and pupils' ability to articulate strategies for recognising and managing feelings. Parent voice is also very positive, with 98% reporting that their child feels happy and safe and 97% believing that the school supports their child's wider personal development. 
Overall, the evidence demonstrates that personalised academic and pastoral provision is supporting vulnerable pupils to make progress from individual starting points, while developing the regulation, independence and social-emotional skills required to engage successfully with learning.

	

	Intended outcomes 
Ensure School curriculum is enhanced with first hand, practical learning opportunities such as school enrichment trips, visits and visitors so that children gain a wide range of experiences.  
Success criteria 
Children have a wide range of experience to draw on in their learning as they progress through school. 
	Pupil Premium funding has supported disadvantaged pupils to access a broad range of curriculum enrichment, first-hand experiences, visits, visitors and wider opportunities. Participation data shows that 76% of disadvantaged pupils access enrichment activities, compared with 75% of pupils overall, demonstrating equitable access to the school's wider offer. Enrichment spans arts and culture, sport, outdoor and adventurous learning, civic engagement and STEM/life skills and includes curriculum-linked visits, residential experiences, performances, outdoor learning and engagement with external experts and organisations. 
Barriers to participation are actively identified and addressed through monitoring, targeted invitations and subsidised or free access where required. This approach is supported by the independent IQM evaluation, which recognised the school's work to remove barriers for disadvantaged pupils and its use of bespoke support to enable children to participate fully in school life. 
Pupil voice provides evidence that first-hand experiences are supporting learning, with pupils reporting to the IQM assessor that visits help them to remember their learning. The school has also used pupil voice to identify gaps in wider life experiences and has responded by introducing the National Trust '50 Things Before 11¾' programme as a universal entitlement. This will further strengthen cultural capital and ensure disadvantaged pupils build a progressively wider bank of experiences on which to draw in their learning.



	Intended outcomes 
Increased attendance and punctuality for pupils eligible for PP.  	 
Success criteria 
Reduce the number of persistent absentees among pupils eligible for PP to be inline with national average. Overall PP attendance improves in line with schools’ target 96% 
	Attendance outcomes for disadvantaged pupils improved significantly during 2025/26. Final school data shows that Pupil Premium attendance was 97.5%, exceeding the school's 96% attendance target. Attendance for disadvantaged pupils was similarly strong at 97.3%, with FSM pupils achieving 97.4% attendance. The gap between Pupil Premium pupils and pupils not eligible for Pupil Premium, whose attendance was 98.4%, was therefore less than one percentage point. This represents a substantial improvement from the earlier DfE summer-term monitoring data, which had identified FSM attendance as an area requiring further focus. The final outcomes provide strong evidence that the school's targeted work to improve attendance for disadvantaged pupils had a positive impact. Attendance and punctuality will continue to be closely monitored to ensure these strong outcomes are sustained and individual barriers are identified and addressed promptly.

Evaluation: MET for overall Pupil Premium attendance. Final PP attendance of 97.5% exceeded the school target of 96%. The available final group report does not provide a separate PP persistent-absence percentage, so that element of the success criterion should continue to be monitored and evaluated separately.


Service pupil premium funding  
	Intention: 
	Success Criteria 

	Gaps in ‘service’ children’s education caused by moving  between schools are identified and addressed with targeted one to one support. 
	‘Service’ pupils attainment is at least in line with other  pupils and their progress is good and they form excellent relationships have a sense of belonging and have support when parents are posted away with work. 
 
 


 
Service pupil premium funding -Review 2025-26 
	Measure 
	Details  

	How did you spend your service pupil premium allocation last academic year? 
	Our Service Pupil Premium funding was used to provide targeted pastoral support and enrichment opportunities for our three service children. Pupils benefited from activities such as Relax Kids and dance club, supporting their wellbeing, confidence and involvement in school life. They were also able to access support from our Thrive Practitioner, particularly during periods of parental deployment or when a parent was posted away for work, helping them to manage the emotional impact of separation and maintain a positive experience at school.


	What was the impact of that spending on service pupil premium eligible pupils? 
	 As a result of this provision, our service children are much more settled in school, have formed excellent relationships with their peers and have developed a strong sense of belonging. They have become valued and well-integrated members of our school community since joining us.



  
1 
1 
1 
